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              Introduction  

  

    Teacher have most significant role in student learning. There is positive relation 

between teacher effectiveness and student learning. As stated in Mashhady (2013) 

“differential teacher effectiveness is a strong determinant of differences in student 

learning (Darling-Hammond, 2000, p.108).Therefore understanding good teachers, 

teacher self -efficacy ,and teachers motivation is determining factor for student 

achievement , and enable one to make prediction about teaching and assessment practice 

in the classroom. Accordingly, different economical, societal, educational, and political 

changes have been recently made to prepare the necessary conditions for teaching good 

teachers. 

 

  As cited in Roconi, Pazzaglia, & Moe (2010) teachers self-efficacy can be defined 

as:" situation- specific confidence to be able to help student learn and to influence their 

achievement and motivation (Tschannen-Moran &Woolfolk Hoy, 2001,p.1146). 

 

  Kim & Cho (2014) define teachers self- efficacy as:" Teachers beliefs about their 

capability to successfully perform teaching-related task (Plourde, 2002; Tschannen-

Moran & Hoy,2001) " (p.69).   

 

  Skaalvik & Skaalvik (2010) define teachers self-efficacy as: "Individual teachers 

belief in their own ability to plan ,organize and carry out activities required to attain 

given educational goals" (p.1059). 

 

      According to Canrinun ,Helmz, Lorenz, Beijaard, Buitink&Hofman (2012) 

teachers self-efficacy is defined as: Teacher’s perception of their ability to (a) perform 

required professional tasks and to regulate relations involved in the process of teaching 

and educating students and (b) perform organizational tasks, become part of the 

organization and its political and social processes (Friedman and Kass 2002, p. 

684,p.118). 
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  Dixon,Yssel,MCConnel,&Hardin (2014) define teachers self-efficacy as:" Beliefs 

that are related to the effort teachers invest in teaching, the goals they set, their 

persistence when things do not go smoothly, and their resilience in the face of setbacks 

(Tschannen-Moran et al., 1998,p.112). 

 

  Lauermann (2014) define teachers self-efficacy as: "Teachers capability to 

influence classroom outcome" (p.77).  

 

  Teacher’s sense of efficacy is important factor, which result from teacher’s 

judgment about themselves in classroom context. Since teachers are highly involved in 

teaching and learning process their self-efficacy influence on instructional practice and 

classroom behavior and student achievement. Self-efficacy influence on the kind of task 

teacher chooses and their determination to persist in the face of challenges they 

encounter and it will help them to improve their skill and capabilities. In other words, 

teacher self-efficacy determine their action in the classroom and outcome they achieve, 

but teachers efficacy varies in different context and the kind of task they want to carry 

out. Teachers with higher self-efficacy are more creative and use new methods in the 

classroom. “Perceived self-efficacy is concerned with people’s beliefs in their 

capabilities to produce effect” (Bandura, 1994,p.71).  

 

     One cannot be all things, which would require mastery of every realm of human 

life. People differ in the areas in which they cultivate their efficacy and in the levels to 

which they develop it even within their given pursuits (Bandura ,2006 ,p.307). 

 

  As stated in Salifu (2014) teachers motivation can be defined as :" inspiration or 

encouragement of a teacher to do the best professionally (Velez, 2007). Other sources 

explain teacher motivation as all the forces which bring about the arousal, selection, 

direction and continuation of behavior in teachers towards their work (Snowman et al, 

2008, p.718). 

 

  In addition to teacher’s self-efficacy, teacher motivation is one of the important 

elements for good teaching. As teachers are committed to teach in more challenging 

condition, teacher motivation is defined as internal and external factors that stimulate 
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teachers to do their best effort to improve student learning. Preparing teachers to deal 

with challenges in real context of teaching increase their motivation and help them to 

adjust effectively in new teaching environments. Motivated teachers have positive 

affect on their student learning and create in student the ability that, they can do their 

best in the classroom context. Teacher motivation influence on their behavior for 

achieving professional practice, it is vital component, which result in job satisfaction. 

Teacher’s motivation is significant factor in transferring knowledge and it is essential 

for long term success of students. Increasing teacher motivation, encourage teachers to 

change educational system and it lead to increase productivity that improve educational 

system. As there is strong relation between teachers’ satisfaction and student 

achievement, if student are talented and clever and achieve higher score, teacher 

motivations increase. 

 

  Sanatoro, Pietsch,& Borg (2012) define good teachers as:"Good teachers are 

emotional, passionate beings who connect with their students and fill their work and 

their classes with pleasure, creativity, challenge and joy" (p.586). 

 

   Teachers have most important role on student learning and student learning 

depend on good teaching. Good teachers not only teach well and are able to handle 

learning environment, but also provide good instruction for learners. Understanding the 

difference between what teachers believes, and what they do in the classroom is critical 

factor in determining good teachers. Since student have different opinion of good 

teachers, when teachers and student opinion about good teachers is different they should 

cooperate with each other to fill the gap. Good teachers plan for what they want to teach, 

and the content that they wish their student grasp from them, and student ability to 

transfer what is learned in new context outside the classroom. . As cited in Moe, 

Pazzaglia, & Ronconi (2010) “successful teachers foster cognitive activation, manage 

school activities well, limit disturbance, make good use of time, proceed at an 

appropriate pace, and create an adequate and supportive social environment ( Kunter, 

Baumert, & Koller, 2007, p.1145).Good teaching reflects teacher’s self-efficacy. 

 

   As mentioned in Sakurai(2012)"it is also valuable to understand learners of 

different cultural background & their perception of good teachers to develop & 
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implement effective pedagogical strategies (Brown, 2009, p.48). As teachers meet more 

challenges in real context of teaching, the more they perceive themselves successful in 

dealing with challenges of teaching (high self-efficacy) the more they experience 

happiness & their motivation for teaching increase. As cited in Kim &Cho (2014)" prior 

studies have shown that  teachers with autonomous motivation tend to endorse mastery-

oriented goals for teaching (Malmberg, 2006; Roth, Assor, Kanat-Maymon, & Kaplan, 

2007), and thus they are more willing to tackle challenges to improve teaching 

competence "(p.68). 

 

 

    Literature Review  

    Teacher’s self-efficacy 

 

     The way teacher act in the classroom and the role they play in school 

environment is more significant for their sense of efficacy. As teacher’s self-efficacy is 

influenced by how student perceive them, teachers and student interaction is main part 

of teaching and improving sense of efficacy.   

 

      Bordelon, Parkison, & Howell (2012) state that teaching success and failure is 

linked to teacher  efficacy (Henson, 2002). The positive and supportive interactions 

student teachers receive from cooperating teachers are factors strengthening their 

perceptions of their own efficacy (Hammond et al., 2006). A desire to understand 

students helps form the foundation for teacher efficacy (Gonzalez et al., 2005; Rushton, 

2000). Social trust and decision making   influences the degree to which teachers feel 

they can collaborate with other teachers, share their teaching strategies, and obtain the 

support of the school administration to affect pedagogical change (Parkison , 2008a, 

pp.15-17).  

 

  Teachers sense of efficacy influence on their responsibility and their decision to 

perform specific task. Managing student with poor academic performance and 

behavioral problem is one of the factors which affect teacher’s sense of efficacy, 

understanding this student background will help teachers to deal with this problem. 

Although some teachers may become disappointed when they perceive lack of success 
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in teaching hard to reach student, as Kim and Cho (2014) state that according to Bandura 

(1997) "self-efficacy can be enhanced through mastery experiences therefor creating 

suitable teaching and learning environment increase teacher self-efficacy"(p.69). 

Dealing with student self-confidence problem in positive manner increase student belief 

in their abilities to succeed and promote teacher interaction with hard to reach students. 

Controlling student who cause challenge in classroom management put strain on 

teachers and develop teacher’s sense of efficacy. 

 

     Roconi, Pazzaglia & Moe (2010) state that teachers sense of efficacy is therefore 

a major source of motivation and commitment in all aspects of teaching (Tschannen-

Moran,Woolfolk Hoy, & Hoy,1998). Irrespective of the specific setting of teaching, 

these well-being related aspects have been shown to be very important steps toward 

good teaching in a large body of research carried out  in countries including Germany 

(Klusmann et al., 2008), the Netherlands(Naring, Briet, & Brouwers, 2006), Australia 

(O'Connor, 2008, p.1146).In particular, good teaching practice could be predictor of 

teacher self- efficacy. 

 

  Teacher participation in decision making for improving instructional quality in 

school is important factor to improve teacher efficacy. It can be stated that teachers self-

efficacy depend on their motivation and is based on their perception of competence, so 

when teachers over estimate their skills their motivation expand and it will help them to 

develop the abilities they possess, therefor teacher self-efficacy affect their performance 

in the classroom. As mentioned in Bandura (1994)" a resilient sense of efficacy requires 

experience in overcoming obstacles through perseverant effort. Some setbacks and 

difficulties in human pursuits serve a useful purpose in teaching that success usually 

requires sustained effort" (p.72).  

 

  If factors other than teaching (e.g., home environment & family background) are 

more important to student learning than the influence the teacher may have, teacher self-

efficacy decrease. 

 

    Based on Skaalvik and Skaalvik (2010) teacher self-efficacy has been shown to 

predict teachers goals and aspirations (Muijs & Reynolds, 2002). Self-efficacy affects 
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one's goals and behaviors and is influenced by one's actions and conditions in the 

environment (Schunk & Meece, 2006) and affect choice of activities, how much effort 

is expended on an activity, and how long people will persevere when confronting 

obstacles (Pajares, 1997,p.1059).  

 

    According to Corinus, Helmz-Lorenz,Buitink,& Hofman (2012) Teachers job 

satisfaction, occupational commitment, self-efficacy and change in level of motivation 

are often described in the literature as being important to teacher behavior (cf. Ashton 

and Webb 1986; Firestone 1996; Toh et al. 2006; Watt and Richardson 2008), and they 

represent a personal perspective on how teachers view themselves as professionals in 

their work (p.594). 

 

     Cerit (2010) state that Teachers with high expectations will work hard, apply 

management strategies stimulating student autonomy, deal with the needs of low ability 

students very closely and thus teachers’ efficacy contribute to success as teachers will 

change students’ ability perception (Ross and Gray, 2006). Based on the results of the 

above-mentioned study, it can be said that teachers’ high self-efficacy beliefs is a factor 

which positively affects students’ learning and thus quality of teaching (p.70). 

 

  Dixon,Yssel, MC Connell,& Hordin (2014) suggest that ,"Harnessing teacher 

efficacy, helping teachers get in touch with the will as well as the skill to be excellent 

teachers, should be the focus of teacher support in the classroom (Weiner, 2003, p. 12, 

p.116). 

 

 

  Teachers Motivation 

 

  Teacher’s motivation is a factor which influences teacher’s professional practice 

in order to achieve desirable learning outcome. As stated in Bruinsma & Fokkens (2014) 

"teacher motivation  is important for educational process and outcomes" (p.65). 

 

Carinus , Helms , Lorenz, Beijaard, Buitink, Hofman (2011) state that" motivation 

for teaching is investigated mainly by questioning teachers about varying type of 



An Investigation into relationship between teacher’s motivations    …                                45 

 | www.ijhsdr.com                                 

motivation(e.g. Watt and Richardson 2008), for instance: ‘working with children’ or 

‘have had inspiring teachers "(p. 120). 

 

   Both internal and external factors affect teacher’s motivation. Brown (2007) 

define internal factors as" choices made and effort expanded on activities for which 

there is no apparent reward except the activity itself" (p.172). Whereas internal factor 

are intrinsic, external factor are determined from outside with anticipation of reward. 

 

  Working condition is one of the external factors, which mean the situation created 

for teachers at working place and this working atmosphere motivate them and increase 

their performance. Working condition for teachers include classroom space, size, 

availability of enough instrument and teaching and learning materials it also include 

teacher interaction with other teachers, participation in decision making and 

opportunities for promotion.  

 

     As stated in Salifu (2014) according to Javaid (2009) working conditions have a 

significant influence on teacher morale and motivation as well as their classroom 

performance. However large class size, unusual hours of work, multi-grade teaching, 

unhealthy relationship among teachers and bad leadership demoralize teachers and kill 

off their motivation to be committed to their work (Mathew ,2005,p.719). 

 

  When teacher settled comfortably in working condition which ensures high 

salaries, good relationship between teachers and students, good interaction with 

principals & opportunities for promotion, teachers are likely to be motivated in their 

professional practice. 

 

  Decisions which are made by government, parent and other interest group for 

improving educational system influence on teacher motivation. Imran 

Rasheed,Aslam,& Sarvar (2010) state that according to Praver et al (2008) " teacher’s 

empowerment is having academic freedom, i.e. planning lessons, formatting syllabus 

and selecting text books to recommend their students by their own and not by the 

department"(p.7). 
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  Occupational status of teacher which refers to teacher status in the society is 

another factor which influence on teacher motivation. It is essential to look at this aspect 

because it determines how teachers are known and accepted and approved of by others.  

 

  In addition to external factors, internal factors also influence on teacher 

motivation. Interest and desire to work with student, love of learning and enjoyment of 

being a teacher are internal factors which influence on teacher motivation. As stated in 

Beltman and Mansfield (2014) "A key finding across arrange of studies is that both pre-

service and early career teachers have a strong intrinsic motivation to teach (Chong & 

Low, 2009; Guarino et al., 2006; Richardson & Watt, 2010; Sinclair, 2008), although 

this may be framed differently in the different sociocultural contexts of different 

countries (Watt & Richardson, 2008; Watt et al., 2012, p54).   

 

    According to Kim & Cho (2014) Pre-service teachers with intrinsic motivation 

tend to endorse mastery goal leading to more adaptive teaching strategies and better 

teaching performance (Malmberg, 2006; Roth et al., 2007), while those with extrinsic 

motivation tend to endorse an avoidance type of goal orientation. More importantly, 

teachers’ intrinsic motivation for teaching has a great impact on students’ enjoyment of 

and interest in learning (Reeve, Bolt, & Cai, 1999; Wild, Enzle, Nix, & Deci, 

1997,p.69). 

 

  Mansfield & Beltman (2014) state that, "the highest extrinsic motivations for 

becoming a teacher were the nature of teaching work" (p.55). When teacher’s 

professional expectation differ from what really exist teachers with less intrinsic 

motivation are more likely to leave their job. As stated in Merist & Eisenschmidt (2014) 

"the reasons given by novice teachers for leaving the profession include a lack of 

support, stressful working condition and low self-efficacy (Eisenschmidt etal., 2010, 

pp.1-2). 

 

Good teachers 

 

There is essential link between teaching and learning outcomes. Teacher’s 

characteristic, behavior, school leadership, educational policy and student characteristic 
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are important factor which influence on teacher performance and their teaching in the 

classroom. As stated in Devine, Fahie & MC Gillicuddy (2013) "understanding of 

discongruence between teachers belief and teacher practices is critical in researching 

teacher effectiveness" (p.85). Coughlan & Swift (2011) state that "student consultations 

have proven effective to improve teaching (Lang and Kersting 2007,p.530).  

 

  Good teachers have passion for teaching and learning .They view teaching as 

worthwhile career, such teachers cause challenge for their students, foster student 

creativity, interest student to learn and create positive attitude in student, plan their lesson 

and adjust their lesson at the proper level of student, ask question and use variety of 

assessment strategies. Good teachers help student to become autonomous learners. As 

stated in Ushioda (2011)"autonomous learners are motivated learners and there is mutual 

relationship between motivation and autonomy" (p.223). 

 

  Teacher’s social identity has significant consequence for their performance in the 

classroom and their progression in teaching career. Sakurai (2012) suggest that "practical 

teaching competence, building good relationship with students and creating positive 

atmosphere in the class are indispensable factors for good teachers"(p.47). Based on Caire 

,Almeida ,& Vieira (2012)"teaching is period of intense search and exploration of self 

and others "(p.166). According to Mansfield,Wonitzal,& Beltman (2012)" teachers 

pursue goals that focus not only on themselves , but also goals that take account of the 

very social nature of teaching, thus reflecting both the self and the self in the context" 

(p.23). 

 

  Connell (2009) state that" apart from family background , it is good teachers who 

make the greatest difference to student outcome from schooling (Heyes,Mills,Chisties,& 

Lingard 2006,p.1 and p.214).According to Goodwin & Kosnik (2013) "teaching ability 

is innate and good teaching relies primarily on content knowledge and verbal ability 

(Goldhaber& Brewer1995,UD Department of Education 2002,Walsh 2001, p.335). 

 

 Based on Vesely, Saklofske, & Leschied (2013) the psychological health of teachers 

is imperative for the success of students ,the education system and the large society. Two 

characteristic of expert teachers is professional skills and characteristic needed for 
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optimal effectiveness in the classroom and with student generally and personal skills and 

characteristics needed for optimal effectiveness in the classroom and with student 

generally and personal skills and characteristics that buffer the adverse components and 

situation of teaching and contribute to building of resilience, psychological well-being 

and teacher efficacy(p.72). 

 

  He, Prater,& Steed (2011) proposed that “teacher need to enhance their 

understanding of language and cultural dominion in teaching and be equipped with skills 

to effectively integrate this knowledge in to their daily interaction with students”(p.9). 

 

   As mentioned in Santaro, Pietsch,& Borg (2012) teaching is creative and 

adventurous profession and passion is not an option . It is essential to high quality 

teaching (Day, 2004, 3). Passionate teachers not only enjoy teaching and find it 

stimulating and rewarding, but it also provides them with strong feeling of social 

acceptance or self-worth (p.587). 

 

  Santau & Ritter (2013) state according to Pang and Park: Teachers who have little 

knowledge about their students—how the students are brought up at home, how they 

speak to one another outside formal academic settings, and the cultural-knowledge base 

their students bring to school—face extraordinary challenges in knowing how to create 

an effective learning environment (2011, p. 63 and p.261). 

 

According to Lauermann (2014)" in order to fulfill their professional responsibilities, 

teachers may invest considerable effort to prepare high quality lessons, do their very best 

to help struggling students, and may continuously strive to improve their teaching to 

support student learning (Broadfoot, Osborn, Gilly, & Paillet, 1988; Fischman, DiBara, 

&Gardner, 2006; Halvorsen, Lee, & Andrade, 2009; Schalock, 1998, p.75). 

 

The significance role of teachers on student learning as well as lack of access to good 

teachers has increased the need to investigate the relationship between teacher’s self-

efficacy, teacher’s motivation and good teaching. Conducting studies like the present one 

can be a great help in a better and more effective teaching and learning of teachers and 

students. In other words, the results of studies like the current one may help L2 teachers 



An Investigation into relationship between teacher’s motivations    …                                49 

 | www.ijhsdr.com                                 

and curriculum developers to make teachers self-directed, motivated, and successful in 

conducting their own teaching in classroom context. Because little research has been 

conducted in this area in countries such as Iran,this study is an attempt to fill the gap. 

 

 

Research Question 

 

 This study is an attempt to answer the following question: 

Q1. What’s the relationship between teacher’s self-efficacy, motivation & good 

teaching? 

Q2.How teacher’s self- efficacy, motivation &good teaching are related to each 

other? 

Q3 .Can teacher’s self- efficacy and motivation influence on good teaching? 

 

 

Research Hypothesis 

 

In order to answer the above mentioned question the following null hypothesis were 

proposed: 

There is no relationship between teacher’s self-efficacy, motivation &good teaching. 

Teacher’s self- efficacy, motivation &good teaching are not related to each other. 

Teacher’s self- efficacy and motivation has no influence on good teaching. 

 

 

Method 

A. Participants  

 

The participant of this study were100 teachers & students selected randomly from 

one of the language institute at Shahrekord , Iran . Out of this, 100 were teachers & 

50students .The teachers who participated in this study were50males & 50 female’s 

between 25 & 40 years old with range of between 1 & 15 years of teaching experience & 

completed teacher’s motivation & teachers self- efficacy questionnaire. As for students, 
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50 students aged from 15 to 20, males 25& 25 female took part in this study and 

completed good teacher’s questionnaire. 

 

B. Instruments 

 

In order to gather the required data three questionnaire was used in this study which 

was developed based on studies done &using established questionnaires retrieved from 

http://edu-administr ators.persianblog.ir & informal conversation with teachers & 

students. The first was 25 item questionnaire about teacher’s efficacy this questionnaire 

covered different evaluation criteria of teacher’s efficacy like efficacy in student 

engagement, efficacy in teaching & efficacy in creating positive environment & efficacy 

in classroom management. The second questionnaire was 25 item questionnaires about 

characteristic of good teachers, this questionnaire consist of four parts. The first part 

include questions to collect information about student age & gender, the second part asked 

questions to investigate student opinion about teacher interaction with students & third 

section sought to find learners view on teachers skill in teaching & the fourth part asked 

question about teachers personal characteristics. The third questionnaire was 30 item 

questionnaire about teachers motivation ,the first part of this questionnaire asked 

questions about teachers demographic information, the second part asked question about 

teachers motivation in helping student to improve their learning, the third  part asked 

questions about teachers interest in their job & the fourth part asked questions about 

improving individuals abilities, the fifth part asked questions about job satisfaction ,the 

sixth part asked questions about salary & the final part asked questions about job 

development. The first &third questionnaires were completed by teachers & the second 

questionnaire was completed by students. Participants responded items in questionnaires 

on five point likert scale ranging from strongly disagree to strongly agree.   

 

 

Data collection 

 

The researcher distributed questionnaire among the participants of the study at the 

last 30 minute of their class time & they were asked to express their opinion on each item. 

The instruments were written at the top of each questionnaire, the allocated time for 
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answering the questionnaire was 25 minute. Before administering the questionnaire the 

significance of the work & participants response were explained & they were asked to 

read the items carefully & then respond, beside they were assured that they would be 

given enough time to respond the items . In order to ensure that the learners understood 

the items in the questionnaire it was translated from English to Persian & the participants 

were assured that the response would be kept confidential. While the learners were filling 

out questionnaire the researcher stayed with them in case there were any ambiguities. The 

collected data was subsequently tabulated to be analyzed. The reliability of the 

questionnaire was checked by cronbach alpha the result show the value of reliability for 

good teachers questionnaire was r  =0.720 and the value of reliability for teachers self-

efficacy questionnaire was r = 0.721 and the value of reliability for teachers motivation 

was        r = 0.714  &  for validity the questionnaire was looked by some professors & 

experts & was confirmed to be valid for the study. 

 

 

         Data analysis 

 

  Having gathered data in order to analyze them the Likert-type items of the 

questionnaires, which were constructed to check students opinion about good teachers & 

teachers opinion about motivation & their efficacy, were given a numerical score (e.g., 

strongly disagree =1,disagree =2, neutral=3, agree=4, and strongly agree=5). Statistical 

Package for Social Sciences (SPSS) was used to analyze the data, and the Pearson product 

moment formula, were used to investigate the relationship between motivation and self-

efficacy among good teachers .The Regression analysis was used to predict the variance 

in the dependent variable (i.e., good teachers) from the variance in the independent 

variables (i.e., self-efficacy and motivation). 

 

 

       Results 

 

       The descriptive statistic of each of the understudied variables (Good teachers, 

Motivation, and Self-efficacy) are reported .The resulted descriptive statistics for good 

teachers ranges from a minimum of55 to maximum of 96 with mean of 74 and a standard 
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deviation of 9.18 .The same statistics for the self-efficacy ranged from 57 to 97 and mean 

and standard deviation are74 and 1.29. And finally, for motivation descriptive statistic 

range from76 to113 and standard deviation is 9.78.      

 

  Table 1.  

    

    

Result of Descriptive Statistics for Good Teachers, Motivation & Self-Efficacy                             

 

  One-Sample Kolmogorov-Smirnov Test is used to determine sample homogeneity 

& its normality .The result indicate that for all of the variables sig>0.05 (teachers self-

efficacy sig=0.2and good teachers sig =0.87 and teachers motivation sig=0.2) it means 

that all of the variables in this study are normal and sig value represent the sample 

homogeneity. 

 

  In order to investigate the relationship between variables and find out the strength 

of any linear relationship, Pearson correlation analysis was used. Table 2 represents the 

results of the correlation analysis between good teachers, self-efficacy and motivation. It 

reveals a significant positive relationship between good teachers and motivation (sig = 

0.00<0.005) and correlation among them is0.913. Therefore, the first& second null 

hypothesis are rejected .In addition, good teachers and self-efficacy have a positive 

significant relationship (sig = 0.00<0.005) and correlation among them is 0.991.Table 2 

also indicates that self-efficacy and motivation have a positive relationship (sig = 

0.00<0.005) and correlation among them is 0.916 it means that with motivation increase 

the self –efficacy increase too. 
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      Table 2. 

 

      Result of pearson correlation analysis for Self-efficacy ,Good teachers, & Motivation 

Correlations 

 Self-efficacy Motivation Good teachers 

Self-Efficacy Pearson Correlation 1 .916** .991** 

Sig. (2-tailed)  .000 .000 

N 50 50 50 

Motivation Pearson Correlation .916** 1 .913** 

Sig. (2-tailed) .000  .000 

N 50 50 50 

Good Teachers Pearson Correlation .991** .913** 1 

Sig. (2-tailed) .000 .000  

N 50 50 50 

**. Correlation is significant at the 0.01 level (2-tailed). 

 

      With regard to the Regression analysis, which is used for good teachers (i.e., the 

dependent variable) and motivation and self-efficacy(i.e., independent variables).Table 3 

represent that the value of R2 (covariance) for self-efficacy is 0.938, meaning that self-

efficacy and good teachers  share 98% of the variance between them: 

 

 

Table 3. 

 

Model Summary gained from regression analysis 

Model R R Square Adjusted R Square 

Std. Error of the 

Estimate 

1 .991a .983 .982 1.21964 

 

 

And finally, based on Table 4, Beta values indicate that one standard 

deviation unit change in self-efficacy will result in 0.96 unit of change in good 

teachers. However, one standard deviation unit change in motivation will result in 

0.026 unit of change in good teachers. The constant model sig=0.594 >0.05 and 
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motivation sig=0.583 >0.05 and it is not necessary for constant model and 

motivation to exist in the model, but self-efficacy sig=0.00<0.05.Therefore the 

third null hypothesis is rejected & it can be inferred that good teachers=0.960 self-

efficacy. 

 

    Table 4 . 

 

    Coefficient table 

Coefficientsa 

Model 

Unstandardized Coefficients 

Standardized 

Coefficients 

t Sig. B Std. Error Beta 

1 (Constant) -.938 1.746  -.537 .594 

Self-efficacy .960 .047 .967 20.394 .000 

motivation .025 .045 .026 .553 .583 

a .Dependent variable: good teachers 

 

 

    Discussion and conclusion 

  

 

   The present study aimed at investigating first, relationship between teacher’s self-

efficacy, motivation, and good teachers. Second, how teacher’s self-efficacy, motivation, 

and good teachers are related to each other, and finally, whether or not teacher’s self-

efficacy and motivation influence on good teaching? It was noted that taking these 

variables into consideration will make a valuable contribution in improving teaching and 

learning. The finding of the study indicates that there is significant positive relation 

between good teachers and motivation and between good teachers and self-efficacy. 

Which was developed based on studies done &using established questionaires& informal 

conversation with teachers & students In addition there is positive relation between self-

efficacy and motivation. This finding is in line with the reports given by Moe, Pazzaglia 

& Ronconi (2010) who studied the combined value of positive affect and self-efficacy for 

job satisfaction in teaching .They found that there is positive significant relationship 
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between affect and self-efficacy in relation between teachings. With regard to second 

research question the finding indicate that self-efficacy, motivation, and good teachers 

have a positive significant relationship. In answer to third research question it can be 

stated that teacher’s self-efficacy influence more on being good teacher than motivation. 

However, there are some studies that show opposite of this finding. Based on the finding 

of this study it can be inferred that self-efficacy is better indicator of good teachers than 

motivation. All in all, the findings present several implications in the field of teaching 

and learning. Regarding the factors which are of high importance in this study teachers 

should be aware that their self-efficacy and motivation have significant effect on student 

learning and their teaching .This study suffer from some limitation. One limitation is 

related to participants of the study that is one reason that motivation does not have 

significant effect on being good teacher may be related to the sample used for the research. 

It means that, if the same study was conducted with larger sample, the opposite finding 

may be reported. In other words, in order to gain more reliable results and be able to 

generalize the finding the study should be carried out with more participants in other 

context. Secondly, this study focused just on good teacher’s self-efficacy and motivation 

and the topic need to be further explored in some other studies. Therefore, more studies 

with regard to other aspect of being good teacher need to be carried out so that, more 

comprehensive results can be obtained. 

 

 

              Disclosure statement 

    No potential conflict of interest was reported by the author(s). 

 

 

 

 

 

 

 

 

 

Author  Contact Information 

E-mail:     rahravan.n@gmail.com                  
  
  



 56                                                   Najmeh RAHRAVAN, Ariya SANAEI, Esmail SANAEI                                                        

 | www.ijhsdr.com                                 

References and notes: 

 

Bandura, A. (2006). Guide for constructing self-efficacy scales. In F. Pajares, & T. Urdan (Eds.), 

Self-efficacy beliefs of adolescents (pp. 307-337). Greenwich,Connecticut: 

Information Age Publishing. 

Bandura, A. (1994). self-efficacy. New York: Academic Press. 

Bordelon,ThomasD.,Philips,Iris.,Parkison,PaulT.,Thomas,Jeff.,&Howell,Corrine.(2012).Teacher 

Efficacy:How Teacher Rate Themselves and How students Rate Their 

Teahers.Journal of Action in Teacger Education,34,14-25. 

Brown, HD .(2007). Principles of language learning and teaching (5th ed.). White Plains, NY: 

Pearson Longman. 

Caires, Susana., Almeida, Leandro.,& Vieira, Diana.(2012). Becoming a teacher: student teachers’ 
experiences and perceptions about teaching practice. European Journal of Teacher 

Education,35(2),163–178. 

Canrinus, Esther T. Canrinus., Helms-Lorenz, Michelle., Beijaard, Douwe ., Buitink, Jaap.,& 

Hofman, Adriaan.(2011). Profiling teachers’ sense of professional identity. Journal 

of Educational Studies,37(5), 593–608. 

Canrinus, Esther T. Canrinus., Helms-Lorenz, Michelle., Beijaard, Douwe ., Buitink, Jaap.,& 

Hofman, Adriaan.(2014). Self-efficacy, job satisfaction, motivation and 

commitment:exploring the relationships between indicators of teachers’ 

professional identity. European Journal of Psychological Education, 27,115–132. 

Cerit, Yusuf.(2010). Teacher Efficacy Scale: The Study of Validity and Reliability and Pre-service 

Classroom Teacgers Self-efficacy Belief. Journal of Theory and Practice in 
Education, 6 (1),68-85. 

Cho,Yoon Jung.,and Kim, Hyujing.(2014).Pre-Service teachers motivation, sense of teaching 

efficacy, and expectation of reality shock. Asia- Pacific Journal of Teacher 

Education,42(1),67-81. 

Connell, Raewyn.(2009). Good teachers on dangerous ground: towards a new view of teacher 

quality and professionalism.Journal of Critical Studies in Education,50(3),213–229. 

Coughlan, Jane., Swift, Stephen.(2011). Student and tutor perceptions of learning and teaching on 

a first year study skills module in a university computing department. Journal of 

Educational Studies,37(5), 529–539. 

Devine,Dympna.,Fahie,Declan.,and Mc Gillicuddy, Deirdre.(2013).What is good teaching? 

Teacher belief and practices about their teaching.Journal of Irish Educational 

Studies,32(1),83-108. 
Dixon, Felicia A., Yssel, Nina., McConnell, John M.,& Hardin, Travis.(2014). Differentiated 

Instruction,Professional Development, and Teacher Efficacy. Journal for the 

Education of the Gifted,37(2),111–127. 

Fokkens-Bruinsma, Marjon., Canrinus. Esther T.(2014). Motivation for becoming a teacher and 

engagement with the profession: Evidence from different contexts. International 

Journal of Educational Research ,65 ,65–74. 

Goodwin, A. Lin.,& Kosnik, Clare.(2013). Quality teacher educators = quality teachers? 

Conceptualizing essential domains of knowledge for those who teach teachers. 

Journal of Teacher Development,17(3), 334–346. 

He, Ye., Prater, Kathryn.,& Steed, Teneka.(2011). Moving beyond ‘just good teaching’:ESL 

professional development for all teachers.Journal of Professional Development in 
Education,37(1),7–18. 

Imran Rasheed, Muhammad., Danial Aslam, Hassan.(2010). Motivational Issues for Teachers in 

Higher Education: A Critical Case of IUB. Journal of Management Research,2(2),1-

23. 

Lauermann,Fani.(2014). Teacher responsibility from the teacher’s perspective. International 

Journal of Educational Research, 65 ,75–89. 



An Investigation into relationship between teacher’s motivations    …                                57 

 | www.ijhsdr.com                                 

Mansfield, Caroline F.,Wosnitza, Marold., & Beltman, Susan.(2012). Goals for teaching: Towards 
a framework for examining motivation of graduating teachers. Australian Journal of 

Educational & Developmental Psychology,12, 21-34. 

Mansfield,Caroline F.,& Beltman, Susan.(2014).Teaching motivation from a goal content 

perspective: Beginning teacher goal for teaching.International Journal of 

Educational Research,65,54-64. 

Mashhady,Habibollah.(2013). Toward an Analysis of the Bond between Emotional Intelligence 

and Self-Efficacy among EFL Teachers.Journal of English Language Teaching and 

Learning,107-125. 

Meristo, Merilyn., Eisenschmidt, Eve.(2014). Novice teachers ’perceptions of school climate and 

self-efficacy. International JournalofEducationalResearch,67,1–10. 

Moe,Angelica., Pazzaglia,Fracesca.,& Ronconi,Lucia.(2010).When being able is not enough.The 

combined value of positive affect and self-efficacy for job satisfaction in 
teaching.Journal of Teaching and Teacher Education, 26, 1145-1153. 

Sakurai,Yusuke.(2012).Learners Perception of Good Foreign Language Teachers: A Quantitative 

Analysis between Native and Non- Native Teachers. Electronic Journal of Foreign 

Language Teaching,9(1)46-60. 

Salifu,Inusah.(2014).Barries to Teacher Motivation For Professional Practice in the Ghana 

Education Service.Journal of Policy Future in Education,12(5)718-729. 

Santau,Alexandra o.,& Ritter,Jason K.(2013). What to Teach and How to Teach It: Elementary 

Teachers’ Views on Teaching Inquiry-Based, Interdisciplinary Science and Social 

Studies in Urban Settings. The New Educator Journal, 286, 2013. 

Santoro, Ninetta., Pietsch, Marilyn., Borg, Tracey.(2012). The passion of teaching: learning from 

an older generation of teachers. Journal of Education for Teaching,38(5),585–595. 
Skaalvik, Einar M.,Skaalvik, Sidsel.(2010). Teacher self-efficacy and teacher burnout: A study of 

relations. Journal of Teaching and Teacher Education ,26,1059-1069. 

Ushioda,Ema.( 2011). Why autonomy? Insights from motivation theory and research.Journal of 

Innovation in Language Learning and Teaching,5(2), 221-232. 

Vesely, Ashley K., Saklofske, Donald H.,& Leschied, Alan D. W.(2013). Teachers—The Vital 

Resource: The Contributionof Emotional Intelligence toTeacher Efficacy andWell-

Being. Journal of School Psychology28(1),71–89. 

 

 

 

 

 

 
CITE THIS ARTICLE AS: Rahravan.N,Sanaei.A.,Sanaei.E., (2024). An investigation into relationship between 

teacher’s motivations, teacher’s self-efficacy & good teachers. International Journal of Humanities and Social 

Development Research. 8(1).38-57. DOI:10.30546/2523-4331.2024.8.1.038 

 

 


